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Abstract: 

The method of orally reproducing a written text in a target language is called sight translation (STr). This 

method is used as a bridge between translation and interpreting which is now considered as its mode of 

interpreting. Sight translation is two-toned because it requires both reading and speaking; therefore, students face 

difficulties and challenges while performing the task. 

The purpose of this study is to highlight the problems students face before taking an exam in sight translation 

and during the exam. To conduct the study, depending on Likert-scaled questions, fifteen senior students 

participate in a two-part quantitative questionnaire. The first part is a pre-test questionnaire in which students are 

asked to answer a set of questions to highlight the challenges they face before the exam. Later, the students are 

asked to translate a text from English into Kurdish, through which the researcher tries to evaluate the students’ 

translation and their abilities to overcome the problems they face in performing sight translation according to 

sight translation exam criteria. Soon after, the students perform the post-test questionnaire in which they give 

their reviews about the challenges they had during the exam. The whole questionnaire is designed to validate the 

results of the students in sight translation exams. 

 This paper is helpful to understanding the students’ challenges in sight translation and helps the translation 

teachers to make appropriate pedagogical decisions to ease the challenges students face during sight translation. 
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1. Introduction: 

Sight translation is a mode of translation that means transforming a written text in the SL into a verbal text in 

the target language. Understanding a written text in one language and delivering the oral translation of the text in 

the second language makes the translator perform a double task since s/he reads in one language and renders it in 

the second one. This kind of translation is common in conference interpreting settings and non-conference settings 

such as hospitals, courts, and institutions. 

STr is also recognized as sight interpreting. The task of STr takes two steps. The first step is understanding the 

written source text. In the second step, what has been understood in the understanding step will be transformed 

into its oral or verbal form in the second language simultaneously.  

The sight translator’s job is not easy because s/he should move back and forth between the SL and the TL. The 

translator must consider several aspects such as the allotted time-span, linguistic and cultural differences, public 

speaking skills, fluency, and avoiding hesitation. 

Moreover, the ability to deal with unfamiliar SL terms during the translation, following SL register and genre 

conventions, rendering the text coherently, and the overall quality of the translation are the other important aspects 

that the translator should consider.   

Since the output of ST is verbal, STr can be regarded as a pre-interpreting level to enrich the students’ 

interpreting skills in the undergraduate programs of translation studies. STr can also be seen as a crucial aim to 

deliver the message conveyed in the SL text accurately. It assists students to develop their linguistic and 

communication skills since it helps them reduce pauses, hesitation, speaking at a slow pace, sudden changes in 

tone of voice, overusing fillers, and incomplete statements and thoughts.  

 

2. Literature Review: 

STr is a form of translation in which a written text in the SL is transformed into an oral text in the target 

language. In translation studies programmes, training in STr is crucial since it is a pre-step toward interpreting. 

STr has a questionable status among the other forms of translation. To some scholars, it is regarded as an easy 

task, while it is as tricky as simultaneous interpretations to others.  

Stansfield (2008) believes that STr is not an easy task. He considers it the most challenging task interpreters 

face, since, in consecutive and simultaneous interpreting, interpreters render only an oral language into another 

oral language. Conversely, in STr, translators may have to interpret a well-prepared written language into an oral 

one and mostly with no opportunity to prepare for it carefully. 

According to Lambert (2004), generally, there are two types of STr: rehearsed STr in which the translator is 

given some preparation time to read the text and go through it quickly before the task of translation; and 

unrehearsed translation in which the interpreter translates the text on the spot without previous preparation.  

Weber (1990: 50) highlighted that, in STr, word-for-word translation should be avoided, while rapid text 

analysis, rapid transference of information from the SL to the TL, and public speaking techniques are the skills 

that are highly required for STr. To Angelelli (1999:27) the interpreter, in STr, should translate the text as if the 
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translator is reading the text in the target language, indicating that the translator should deliver the translation 

very smoothly with no hesitations or pauses. 

Moreover, according to Brady (1989: 143) and Lambert (2004:298) sight translators face difficulty in 

delivering the translation in the TL due to time stress and the oral nature of the task of translation in STr. Another 

difficulty in STr is the concurrency of reading and TL production. As Weber (1990: 46) states, the interpreter is 

required to read the source text, think of the translation, and restructure the text in the (Agrifoglio 2004: 54) TL 

at the same time. 

 Similarly, Agrifoglio (2004: 54) affirms that the task of STr is not an easy one, as he states that the interpreter 

needs to read ahead to identify the keywords and recognize the units of translation in order to make smooth oral 

performance. He also asserts that the main problem of STr is coordination of reading, memory, and production. 

In the task of STr, the translator is required to store up information in his/her short-memory awaiting enough 

information from the source text to reproduce it orally in the target text.  With longer and more complex sentences, 

the interpreter needs extra processing efforts because the syntactic differences between the two languages create 

a challenge to the interpreter to bring together both the reading in the SL and the production of the text in the TL.  

According to a study by Ivars (2008:92), understanding the ST is the primary reason for STr problems, while 

the secondary problem in STr is finding a TL equivalent. Therefore, incomprehensibility of the SL leads to 

deviating from the SL text message. 

 Many scholars think that STr is regarded as an exercise or a technique to enhance simultaneous and 

consecutive translation skills. For example, Weber (1990) asserts that most of the skills that are used in STr are 

also required for conference interpreting. Furthermore, Viaggio (1995) explains the significance and effectiveness 

of STr in performing simultaneous interpreting. Thus, the effectiveness of STr as a practice for the other modes 

of interpreting, such as simultaneous and later to the consecutive interpreting, highlights the importance of STr 

in the obligatory translation studies programs for undergraduate studies. 

 

3. Research questions: 

After giving the above consideration concerning STr in translation studies programs for undergraduate 

students, the paper sets out to answer some questions. Firstly, what are the most common pre-exam difficulties 

students face during STr? Then, what are the most common difficulties students face during STr exams? Finally, 

what is the best pedagogical approach to teach STr classes in the undergraduate Translation Studies Programs to 

overcome the problems students face during the exams?  

 

4. Research design and methodology: 

To answer the questions mentioned above, the study was conducted at the University of Sulaimanyiah, College 

of Languages in the Department of Translation. The students were asked to answer a set of 20 questions in a pre-

test questionnaire. Later, they sat for STr midterm examinations in 2019-2020 and translated a text from English 

to Kurdish, the records of which were carefully transcribed and analyzed. Finally, they also answered 20 other 

questions in the post-test questionnaire.  
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4.1 Source Text:  

An English text about COVID-19 was selected from The Guardian because COVID-19 was a topical issue at 

the time of conducting this study, and as such, it was assumed that the students would be familiar with the subject 

matter. It consisted of 466 words in total, written in 12-point Guardian Text Egyptian-reg font size from The 

Guardian. The text was a newspaper article which included simple and complicated sentences, passive and active 

sentences, idioms, phrasal verbs, different types of tenses: plural, possessive and third-person singular ‘s’, and 

many political, administrative and medical terms.  

 

4.2. Participants: 

De Beaugrande (2003) believes that for any translation study, it is better to take authentic students’ translations 

as a sample. Therefore, to highlight the problems students face in STr exams, 15 junior undergraduate students 

(7 males and 8 females) from the Department of Translation, College of Languages were selected.  

 

4.3. The Procedure: 

The participants were instructed on what to do step by step. They were asked to fill in the pre-exam 

questionnaire form before starting the STr exam. A set of 20 statements were given and were well-explained to 

each of the participants by the researcher before they chose their own suitable answer according to their STr 

experience. Next, each student was given 4.5 minutes to read the source text. The participants were asked to 

highlight the parts of the source text that they could not finish reading during the allocated time. Thereafter, the 

participants started the STr exam.  

Their translation was fully recorded and the mistranslations of the terminologies, tenses, sentences, phrasal 

verbs, idioms, the usage of plural and possessive ‘s’ and any other mistranslations were carefully examined. The 

untranslated sentences, phrases, and terminologies were marked and the time they spent on translating the whole 

text was also recoded. Eventually, the researcher read and explained each of the 20 statements in the post-exam 

questionnaire, and the students were asked to choose the most appropriate option they had been given in the 

questionnaire.  

 

4.4. Data Collection: 

The statements or questions were given in the Likert scale form in which 5 options were offered to the 

participants to choose their most appropriate option. Later, the Statistical Package for the Social Sciences (SPSS) 

V.23 was used to analyze the data that were collected and were given in the data collection sections, data analysis 

and discussions. In order to know what problems students faced in STr exams, a pre-test questionnaire and a post-

test questionnaire were prepared as the following: 
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A. Pre-test Questionnaire: 

In the pre-test questionnaire, a set of 20 statements were given to the students before the exam to know about 

the students’ impression of the exam prior to going through them, and the students’ actual thinking about the 

exam even before they go through them. The statements are about the most important aspects of STr and STr 

exams. The table below shows the statements and the students’ opinions about each statement after collecting the 

data and analyzing them via SPSS-V. 23: 

 

No. Questionnaire statements  Disagree Agree 

1 The oral nature of the test is difficult for you and it may 

affect your quality of the translation. 

33 67 

2 Practicing public speaking techniques before exams is 

needed. 

20 80 

3 Reading different texts continuously helps you in STr 

exams 

13 87 

4 Stored information is needed in short-term and long-

term memory to reformulate the source text into the target 

text. 

6.7 93.3 

5 STr needs rapid text analysis skills. 0 100 

6 Rapid conversion of information is a challenge while 

sight translating a text. 

20 80 

7 Some preparation time should be allowed to the students 

to read the text before the task (rehearsed STr). 

0 100 

8 Public speaking techniques are highly needed for STr 33.3 66.7 

9 You can deliver the translation smoothly without 

hesitations or pauses. 

60 40 

10 Time stress is one of the main difficulties in STr exams. 26.7 73.3 

11 The oral nature of STr task is a challenge in the exam. 46.6 53.3 

12 SL reading and TL production concurrently in STr is a 

challenging task. 

20 80 

13 It is a difficult cognitive process to read the source text 

while thinking of its translation. 

13.3 86.7 

14 Reading ahead to identify the keywords and units of 

translation is essential for STr 

0 100 
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15 Long and complex sentences require extra processing 

effort throughout the task of STr 

13.3 86.7 

16 Syntactic differences between the SL and the TL create 

a challenge to coordinate reading and smooth target 

production.    

13.3 86.7 

17 SL comprehension creates difficulty while performing 

STr. 

13.3 86.7 

18 Finding TL expressions is challenging throughout the 

whole task. 

20 80 

19 Reading speed can be very challenging while sight 

translating an English text to Kurdish. 

26.7 73.3 

20 Quality of the second language text is more important 

than following the exact lexical meanings of the source 

text. 

20 80 

B. Textual Difficulties Students Face in STr Exams: 

According to the students, there are many textual difficulties. Many of them are related to the terminologies, 

while some others are related to the phrasal verbs, idioms, tenses, ‘s’ types, and the usage of voice. The table 

below illustrates the number and types of mistakes made by the students during the sight Tr. exam: 

 

Studen

ts code 

Mistakes 

in 

terminologie

s’ meaning  

Mistakes 

in 

restructuri

ng the SL 

sentences in 

the TL.  

Mistak

es in 

phrasal 

verbs 

Mistak

es in 

idioms’ 

meaning 

Mistak

es in 

tenses 

Mistakes 

in plural/ 

possessiv

e/  3rd 

person 

singular ‘s’ 

Mistak

es in 

active/ 

passive 

structure  

1 10 
 

    
 

2 23 6 3 1   
 

3 21 4   3  
 

4 41 5  1 2  
 

5 22 7 2  2  
 

6 30 15 3 1 1  
 

7 16 6 2 1   
 

8 33 16 2   1 
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9 24 8  1   2 

10 15 
 

1 1   2 

11 27 12 2 1   
 

12 27 3 3 1  1 
 

13 13 4     
 

14 40 
 

2 1   
 

15 24 3 1    
 

Averag

e % 

100% 80% 66.66% 60% 26.6% 13.33% 13.33% 

 

C. Post-Test Questionnaire: 

The same set of statements that were given in the pre-test questionnaire were also given to the students in the 

post-test questionnaire. This was meant to evaluate their pre-test answers and to know about the extent to which 

their answers changed and how the STr exam affected their choices and insights. Comparing their answers in the 

pre-test questionnaire to the post-test questionnaire, one can notice a great change. This is because, by the time 

of the exam, they had become familiar with their weak points due to taking into consideration those points that 

they detected to have problems with in the pre-test questionnaire. The post-test questionnaire determined the 

students’ weak points that they had to work on. The table below shows how the students’ insights about STr 

Exams have changed in the post-test questionnaire.   

 

No.  Questionnaire statements Disagree Agree 

1 The oral nature of the test was difficult for you and it affected 

your quality of the translation. 

26.7 73.3 

2 Practicing public speaking techniques before exams was 

needed. 

13.3 86.7 

3 Reading different texts continuously helped you in STr 

exams. 

0.0 100.0 

4 Stored information was needed in short-term and long-term 

memory to reformulate the source text into the target text. 

0.0 100.0 

5 The STr test needed rapid text analysis skills. 0.0 100.0 

6 Rapid conversion of information was a challenge while sight 

translating the text. 

13.3 86.7 
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7 Some preparation time was needed to allow to the students 

to read the text before the task (rehearsed STr). 

0.0 100.0 

8 Public speaking techniques were highly needed for the STr 

of the text. 

6.7 93.3 

9 You delivered the translation smoothly without hesitations 

or pauses during the exam. 

73.3 26.7 

10 Time stress was one of the main difficulties in the STr exam. 20.0 80.0 

11 The oral nature of STr task was a challenge in the exam. 33.3 66.7 

12 SL reading and TL production concurrently in STr was a 

challenging task during the exam. 

20.0 80.0 

13 It was a difficult cognitive process to read the source text 

while thinking of its translation in the exam. 

20.0 80.0 

14 Reading ahead to identify the keywords and units of 

translation was essential for the exam. 

0.0 100.0 

15 The long and complex sentences required extra processing 

effort throughout the task of STr exam. 

6.7 93.3 

16 Syntactic differences between the source and the TL created 

a challenge to coordinate reading and smooth target production 

during the exam.    

40.0 60.0 

17 SL comprehension created difficulty while performing the 

STr exam. 

26.7 73.3 

18 Finding TL expressions was challenging throughout the 

whole task during the exam. 

0.0 100.0 

19 Reading speed was challenging while sight translating the 

English text to a Kurdish one during the exam. 

26.7 73.3 

20 Quality of the second language text was more important than 

following the exact lexical meanings of the source text in the 

exam. 

0.0 100.0 
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5. Results and Discussion:  

5.1 The pre-test: 

As it is mentioned before, the study focuses on the difficulties the students experience in STr exams. The 

results of the pre-test questionnaire demonstrated that 100% of the students believed that rapid text analysis, some 

preparation time before the task of STr, and reading ahead to identify the keywords and units of translation were 

all the most essential basics for the exams. While 93.3% of them considered stored information in short-term and 

long-term memory to reformulate the source text in the target text. Moreover, 87% of the students were certain 

that reading different texts continuously helped them in STr exams. Furthermore, 86.75% of the students were of 

the opinion that, cognitively, it was a difficult process to read the source text while thinking of the translation. 

They also believed that long and complex sentences required extra effort in the task of STr. Along with syntactic 

differences between the SL and the TL, SL comprehension made it difficult to perform STr smoothly. 

80% of the respondents considered practicing public speaking techniques before the exam was needed. They 

also thought that the rapid conversion of information and source text reading and TL production concurrently, 

finding TL expression, and quality of the second language text rather than lexical meanings of the source text 

were among the main difficulties during the STr exams. Besides, 73.3 of the students thought that reading speed 

and time stress made difficulties for them during STr exams. Along with that, only 67% of the students considered 

the oral nature of STr as a difficulty to affect the quality of their translation, and 66.7% of the students thought 

that public speaking skills were highly needed for STr. Finally, only 40% of them thought that they could deliver 

the translation smoothly without hesitation and pauses in the pre-test questionnaire.  

 

5.2 . The Test: 

Regarding the STr test, the table of Textual Difficulties Students Face in STr Exams section shows that all the 

students made mistakes in the political and medical related terminologies, while 80%  of the students made 

mistakes in restructuring and reformulating the SL sentences in the TL structure.  Furthermore, 66.66% of the 

participants mistranslated the phrasal verbs, and 60% of them made mistakes in translating the idioms. In addition, 

26.6% of the respondents mistranslated the tenses, which means that their translation of the tenses was not 

acceptable in the TL according to the audience, and their translation of the tenses semantically and grammatically 

sounded odd according to the nature of the TL. Last but not least, 13.33% of the participants made grammatical 

mistakes in plural, possessive and 3rd person singular ‘s’ and also in translating active and passive sentences.  

 

5.3 The post-test: 

The post-test questionnaire changes all the results shown in the pre-test questionnaire. It corrects all the ideas 

that the students mistakenly had about STr and the STr exams. The students’ concerns in the pre-test questionnaire 

were definitely changed in the post-questionnaire which was the effect of the exam that the students took right 

after the pre-test questionnaire. 

In the post-test questionnaire, all the students prioritized reading different texts continuously, and believed that 

stored information in short-term and long-term memory to reformulate the ST was highly needed. 100% of the 

students believed that rapid text analysis, preparation time before STr, reading ahead to identify the keywords 
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and units of translation, finding TL expressions, and how the quality of the TL is much more important than 

following the exact lexical meanings of the SL were among the most difficult challenges they face in the exams. 

Regarding public speaking techniques and long and complex sentences that require extra processing effort 

throughout, the task of STr comes in second. For each of them, only 93.3% of the students had difficulty with in 

the task of STr. 

Additionally, 86.7% of students had difficulty practicing public speaking skills before the exams and rapid 

conversion of information during the exams. That means that the students’ third concern was related to public 

speaking skills and rapid conversion of the information that was sight translated from the SL into the TL.  

Furthermore, time stress, SL reading and TL production concurrently, and the cognitive process of the SL 

reading while thinking of the translation were the difficulties of 80% of the students. However, 73.3% of the 

students had challenges with oral nature of the test, SL comprehension, and reading speed while performing the 

STr task. At the same time only 60% of the students found difficulty with syntactic differences between the SL 

and the TL, and only 26.7% of them realized that they could deliver the translation smoothly and without 

hesitations and pauses, meaning that 73.3 % of the students hesitated and paused while sight translating the texts 

during the exams.  

 

6. Conclusion:  

This study aimed to investigate the difficulties students face in STr exams in translating texts from English 

into Kurdish. All in all, the findings revealed that the textual difficulties of STr exams were mostly related to 

grammar-related issues like restructuring and reformulating the SL sentences in the TL structure, phrasal verbs, 

idioms, tenses, and plural, possessive, and 3rd person singular ‘s’, syntactic differences between the two languages 

as well as the active and passive sentences.  

Other difficulties were cognitive-related difficulties such as rapid conversion of information from the SL into 

the TL, the process of SL reading and TL production concurrently, the cognitive process of the SL reading while 

thinking of the translation, along with the oral nature of the test.  

Moreover, semantic-related difficulties included meaning of the terminologies, finding the meaning of SL 

expressions in the TL, the quality of the TL rather than following the exact lexical meanings of the SL, besides 

the meaningful restructuring and reformulating of the SL long and complex sentences in the TL.  

Other problems that students faced were cognitive-related difficulties such as rapid text analysis, time stress, 

public speaking skills, SL comprehension, reading speed, and translation hesitation and pauses.  

In order to assist the students to overcome their difficulties, the STr instructor should help the students read 

different texts continuously, focusing on translating the terminologies, phrasal verbs, idioms, active and passive 

sentences, etc. The students should be allowed to rehearse sight translating the texts prior to the class for the first 

few STr classes, but when they get used to STr techniques, the instructor should hand them the texts to sight 

translate while they are having STr classes to get used to sight translating in real-life situations. 
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 ڕووبەڕووی خوێندکار دەبێتەوە   دەقدا ئەو کێشانەی لە تاقیکردنەوەکانی وەرگێڕانی زارەکی  
یە، لە بەشی وەرگێڕانی زانکۆی سلێمانی بارودۆخیانەتوێژینەوەیەکی    

 

 

 ڕاز فریدون عبدالرحمن 
 ، کۆلێژی زمان، زانکۆی سلێمانی، سلێمانی، هەرێمی کوردستان، عێراق.بەشی وەرگێڕان

 raz.abdulrahman@univsul.edu.iq  ئیمەیڵ: 
 

 

 

 : پوختە 

نوسراوی          دەقێکی  کە  میتۆدەی،  بەرامبەردائەو  زمانی  لە  زارەکی  شێوەی  پێی   پێبەرهەم  بە  دەهێنرێت 
ئەم   دەق.  زارەکی  وەرگێڕانی  و  دەگوترێت  نوسراو  وەرگێڕانی  نێوان  لە  بەکاردەهێنرێت  پردێک  وەکو  میتۆدە 

وەرگێڕانی زارەکیدا. کە لە ئێستادا وەکو شێوازێکی دیکەی وەرگێڕانی زارەکی تەماشادەکرێت. وەرگێڕانی زارەکی  
ڕەهەندە کارێکی دوو  بۆیە   دەق  هەر  هەیە.  نوسینیش  بە  پێویستی  بە خوێندنەوە وهەم  پێویستی    ، چونکە هەم 

 کێشە و ئاستەنگ دەبێتەوە.  ڕووبەڕوویخوێندکار لە کاتی جێبەجێکردنی ئەو کارەدا 

تیشک        کاتی   توێژینەوەکە  لە  هەروەها  تاقیکردنەوەو  پێش  لە  خوێندکار  کە  کێشانەی،  ئەو  دەخاتەسەر 
بۆ   ڕووبەڕوویاندەبێتەوە،  دەقدا  زارەکی  وەرگێڕانی  بە  تاقیکردنەوەی  پشت  توێژینەوەش  ئەم  بەئەنجامگەیاندنی 

خوێندکاری قۆناغی چوارەم لە هەردوو بەشی ڕاپرسییە   ١٥شێوازی پرسیارکردن بە پێوەری لیکێرت بەستراوەو  
ڕاپرسییەکەدا  کەداچەندێتییە یەکەمی  بەشی  لە    پرسیارێک   کۆمەڵە  وەڵامی  خوێندکارەکان    بەشدارییانکردووە. 
ز  ،ئاستەنگانەی  کێشەو  بەو  سەبارەت  دەدەنەوە وەرگێڕانی  تاقیکردنەوەی  لەپێش  دەقداکە  ئەو ارەکی  لەگەڵ   ،

کوردی  زمانی  بۆ  ئینگلیزییەوە  زمانی  لە  زارەکی  بەشێوازی  دەقێک  وەرگێرانی  لەکاتی  خوێندکارەکان    کێشانەی 
خوێندکارەکان و تواناکانیان بۆ  توێژەر هەوڵدەدات کاری وەرگێڕانی    ، لەسەر ئەو بنەمایەڕووبەڕوویان دەبنەوە  

، بە پێی  ڕووبەڕوویان دەبنەوە    ، کە لە کاتی ئەنجامدانی تاقیکردنەوەدا  زاڵبوون بەسەر ئەو کێشە و ئاستەنگانەی
پرسیارەکانی   وەڵامی  خوێندکارەکان  دواتر،  هەڵبسەنگێنێت.  دەق،  زارەکی  وەرگێڕانی  هەڵسەنگاندنی  پێوەرەکانی 

ەدەنەوە، کە تێیدا بۆچوونی خۆیان دەربارەی ئەو ئاستەنگانەی لە کاتی تاقیکردنەوەکەدا بەشی دووەمی ڕاپرسیەکە د
تەو دەردەبڕن.  بەردەمیان،  داڕێژراوەهاتونەتە  وا  ڕاپرسییەکەش  تاقیکردنەوەیەی اوی  ئەو  ئەنجامی  کە   ،

 . پشتڕاستبکاتەوە  خوێندکارەکان لە وەرگێڕانی زارەکی دەقداکردوویانە،
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مان دەدات بۆ تێگەیشتن لەو کێشە و ئاستەنگانەی خوێندکاران لە تاقیکردنەوەی زارەکی  ییارمەت  ەیەتوژینەو  ئەم     
دەقدا ڕووبەڕوویان دەبنەوە، هەروەها یارمەتی وانەبێژانی بوای وەرگێران دەدات، بۆئەوەی بڕیاری دروست بدەن  

ئاستەنگانە ئاسانبکەن، کە دێنە بەردەم خوێندکارلە  و گونجاوترین ڕێگای وانەوتنەوە هەڵبژێرن، بە جۆرێک ئەو  
    تاقیکردنەوەی وەرگێڕانی زارەکی دەقدا. 

 

وەرگیڕان، وەرگێڕانی زارەکی دەق، ئاستەنگەکانی وەرگێڕانی زارەکی دەق، تاقیکردنەوەکانی وەرگێڕانی زارەکی  :کان کلیلە وشە 

. دەق  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

http://journal.uor.edu.krd/index.php/JUR%20Vol.8


Journal of University of Raparin                گۆڤاری زانكۆی راپەڕین            E-ISSN: 2522 – 7130    P-ISSN: 2410 – 1036 

 

442 
DOI:https://doi.org/10.26750/Vol(8).No(4).Paper19  http://journal.uor.edu.krd/index.php/JUR Vol.8. No.4,December.2021 

 

References:  

Agrifoglio, M. (2002). Sight Traslation and Interpreting: A Comparative Analysis of Constraints and Failures. 

Interpreting, 6(1), 43-67. http://dx.doi.org/10.1075/intp.6.1.05agr  

Akbari, A. (2017). Needed skills and strategies to improve the efficiency of Sight Translation in classroom 

context. Trans-com, 10. Retrieved 12th September, 2017 from http://www.trans-kom.eu/bd10nr01/trans-

kom_10_01_02_Akbari_Sight.20170721. pdf  

Biela-Wolonciej, A. (2007). A-Vista: New Challenges for Tailor-Made Translation Types on the Example of 

Recorded Sight Translation. Kalbotyra, 57(3), 30-39. 

 Chmiel, A. & Mazur, I. (2013). Eye tracking Sight Translation performed by trainee interpreters in tracks and 

treks in translation studies. Amsterdam: John Benjamins Publishing Company Publ.  

Erickson A., Bonet J., Festinger N., Framer I., Macfarlane A.G. (2006). Modes of Interpreting: Simultaneous, 

Consecutive and Sight Translation. NAJIT Position Paper. http://www.najit.org/Documents/ 

Modes_of_Interpreting200609.pdf (of 09.06.2007)  

Ersozlu, E. (2005). Training of interpreters: Some suggestions on Sight Translation teaching. Translation 

Journal, 9. Retrieved 5th May, 2017 from http://www.translationdirectory.com/articl e755.htm.  

Frash, S. & Maksyutina, O. (2010). Sight Translation as an independent translation activity. Vestnik TPGU, 

4(94), 76-80.  

Gonzalez, R. D., Vasquez, V. F. & Mikkelson, H. (1991). Fundamentals of court interpretation: Theory, policy 

and practice. Durham: Carolina Academic Press.  

Gorszczyńska, P. (2010). The Potential of Sight Translation to Optimize Written Translation: the Example of 

the English-Polish Language Pair. In O. Azadibougar (Ed.), Translation Effects. Selected Papers of the CETRA 

Research Seminar in Translation Studies 2009. http://www.kuleuven.be/cetra/papers/papers.html  

Huang, C. C. (2011). Tracking Eye-Movements in Sight Translation - the Comprehension Process in 

Interpreting. M.A. Thesis, National Taiwan Normal University.  

Lambert, S. (2004). Shared attention during Sight Translation, sight interpretation and simultaneous 

interpretation. Meta 49 (2): 294-306.  

Lambert, S. (1994). ‘Simultaneous interpreters: One ear may be better than two’. S. Lambert & B. Moser-

Mercer (eds.) Bridging the gap. Empirical research in simultaneous interpretation (pp. 319- 329). Amsterdam:  

http://journal.uor.edu.krd/index.php/JUR%20Vol.8
http://www.kuleuven.be/cetra/papers/papers.html


Journal of University of Raparin                گۆڤاری زانكۆی راپەڕین            E-ISSN: 2522 – 7130    P-ISSN: 2410 – 1036 

 

443 
DOI:https://doi.org/10.26750/Vol(8).No(4).Paper19  http://journal.uor.edu.krd/index.php/JUR Vol.8. No.4,December.2021 

Paez, B. (2012). Performance Criteria Descriptors for Cognitive Processing Skills Used in Sight Translating. 

Current Trends in Translation Teaching and Learning, 4(4), 15-32.  

Pochhacker, F. (2004). Introducing Interpreting Studies. London & New York: Routledge.  

Pelin, S. (2014). A Study on the Problems Encountered in Sight Translation. Celal Bayar University Journal 

of Social Sciences, 12(3), 1-13.  

Pierce J.R. (ed) (1966). Experiments in Sight Translation and Full. Appendix 1, Language and Machines. 

Computers in Translation and Linguistics. National Academy of Sciences, National Research Council, 

Publication 1416. Washington D.C. http://books.nap.edu/html/alpac_lm/ARC000005.pdf (of 11.06.2007) 

Shreve, G. M., Lacruz, I. and Angelone, E. (2010). ‘Cognitive effort, syntactic disruption, and visual 

interference in a Sight Translation task.’ In Translation and Cognition, G. M. Shreve and E. Angelone (eds), 63–

84. Amsterdam/Philadelphia: John Benjamins. 

Stansfield, C. (2008). A practical guide to Sight Translation of assessments. Rockville: Second Language 

Testing, Inc. 

Viaggio, S. (1995). The praise of Sight Translation (and squeezing the last drop thereout of). The Interpreters' 

Newsletter 4, 45-58 

 Viezzi, M. 1989. ‘Sight Translation, simultaneous interpretation and information retention’. In Aspects of 

Applied and Experimental Research on Conference Interpretation, L. Gran and C. Taylor (eds), 54-60. Udine: 

Campanotto. 

Weber, W. K. (1990). ‘The importance of Sight Translation in an interpreter training program’. D. & M. Bowen 

(eds.). Interpreting – Yesterday, Today and Tomorrow (pp. 44-52). Amsterdam: John Benjamins Publishing. 

http://journal.uor.edu.krd/index.php/JUR%20Vol.8

