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Abstract 

In Iraqi Kurdistan, Kurdish is the primary language of instruction in preparatory schools, 

and English is taught as a subject alongside other subjects. However, students with 

limited exposure to English must now use it intensively as the medium of instruction at 

higher levels. Consequently, they face significant challenges in applying the language 

effectively in their academic studies. ESP courses could help resolve this issue in this 

particular context. 

This study aims to investigate nursing students’ specific language needs for an ESP 

course. The research was conducted with 40 first-year students, 40 fourth-year students, 

and 10 teachers in the College of Nursing at Sulaimani University. A student 

questionnaire and teacher interviews were employed to capture both groups' 

perceptions of the students' language needs and whether an ESP course would address 

them. The data from nursing students and teachers in the Kurdistan Region of Iraq 

highlight the need for an ESP course adapted to these nursing students. The need for 

improved vocabulary, grammar, speaking, and writing skills specific to nursing was also 

underscored. Intensifying and dedicating more time to improving the students’ English 

were also emphasized. The need for courses that make progress in both teachers’ 

teaching and English proficiency was also suggested.  
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Introduction 

English plays an indispensable part whether for educational, vocational, or professional 

purposes. English for Specific Purposes (ESP) programs have been implemented since the 

early 1960s. An ESP is an important approach to effective language course design that 

involves arranging the curriculum, content, and materials to directly focus on the specific 

needs and goals of the target language learners (Hutchinson & Waters 1987). Moreover, 

ESP has become a vital and groundbreaking movement within the Teaching of English as 

a Foreign and Second Language program (Dudley-Evans & St. John, 1998). 

English is used as a foreign language in Kurdistan Region of Iraq. For that reason, it is 

utilized in limited settings. All the basic and secondary education subjects are taught in 

Kurdish, except English and Arabic. The English course that is taught gives a background 

to the students. However, when students come to college and take academic courses 

where English is the medium, their English level is insufficient to follow the subjects. 

Nursing, as a discipline, is critical because it directly relates to human life and the body. 

Unfortunately, the College of Nursing students at Sulaimani University have substantial 

difficulties using English. This is while they are taking a non-specialized English course. 

 As it’s stated, a non-specialized course that pays attention to the whole language is not 

urgently required, achievable, economical, and motivating (Tan, 1988). Therefore, ESP 

courses are given to tertiary students to meet their specific needs, and help them to cope 

with academic and occupational contexts (Chang, 2009; Tsao, 2011). 

This study was conducted to investigate nursing students’ language needs and whether 

an ESP course is mandatory for them to cope with their academic context. Precisely, the 

study addresses the following questions: 

1. To what extent do the nursing students and the faculty use English as a medium?  

2. What are nursing students’ perceptions of their English language needs? 

3. What are the instructors’ perceptions about the nursing students’ language needs?  

4. Is an ESP course required for the nursing students according to both the nursing 

students and teachers’ perceptions? 

Literature review 
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Need of ESP course 

English for Specific Purposes (ESP) tailors language instruction to the professional needs 

of learners, emphasizing skills like terminology, communication, and practical application. 

A study explored the academic English requirements of first-year medical students at 

Karadeniz Technical University. Outcomes from a survey of 169 medical students showed 

that English learning primarily aims to improve interaction and achieve high scores in 

language exams, with a strong focus on speaking skills, especially in medical contexts. 

Traditional face-to-face classes are preferred, and self-assessment is favored over formal 

evaluations. Speaking, listening, reading, and writing were ranked as essential language 

skills, with specific emphasis on medical-related tasks in each skill area (Kayaoğlu and 

Akbaş, 2016) . Another study was conducted with medical students in a foundation year 

English for medical purposes course at King Khalid University in Saudi Arabia and it is 

asserted that their course should not be applied as an independent part of education, but 

as a vital part of medical education. It is also found that the students faced significant 

challenges, particularly in writing, followed by reading, speaking, and listening. Writing is 

identified as the most difficult skill. Moreover, improving the curriculum and teaching 

strategies must be based on the perceptions of students’, healthcare professionals’, and 

faculty members (Qadeer & Chow, 2023).  

Two other studies have demonstrated that ESP is crucial for healthcare professionals, 

including nursing and midwifery students, enabling them to communicate effectively in 

clinical settings and meet global employment demands (Farea & Singh, 2024, Jibran, at 

all, 2024). These specifications in the forementioned studies pave a way to English for 

Specific Purposes courses because these can inform the design of an ESP course which is 

the key role of needs analysis. Kakoulli Constantinou (2023) argues that ESP plays a 

critical role in equipping nursing students with the necessary English language skills for 

their academic and professional success. Studies emphasize that nursing education 

requires discipline-specific language training tailored to clinical communication, medical 

terminology, and patient care documentation. Nursing students often face challenges 

with academic writing and communication, especially non-native English speakers. These 

challenges stem from diverse academic backgrounds, insufficient prior training, and the 

complexities of nursing discourse, which combines scientific, reflective, and interpersonal 

elements. A genre-based approach to teaching, such as analyzing student texts and 
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providing targeted feedback, has been shown to improve students' critical thinking and 

writing skills (Orfanò & Wingate, 2024). Furthermore, ESP practitioners highlight the need 

for teacher training to address students' unique linguistic and professional needs. The 

multidimensional role of ESP educators involves designing specialized materials, 

conducting needs analysis, and adopting flexible methodologies (Kakoulli Constantinou, 

2023). 

The findings of another study indicate a substantial need for ESAP (English for Specific 

Academic Purpose) among undergraduate engineering students at Ishik University in Iraq. 

Conducting an academic needs analysis plays a crucial role in identifying and 

understanding the educational needs of any institution (Celik et al, 2014). This study 

appears to be more relevant to ours because it was conducted in Erbil, where the context 

and participants’ backgrounds are similar to those in this study. Another study indicates a 

necessity to establish a language course centered on English for Specific Purposes, 

particularly in nursing. The participants have varying expectations regarding their 

requirements for using the target language, whether for academic or professional 

purposes (Saragih, 2014). 

Many scholars have asserted the effectiveness of ESP courses over EGP. Hutchinson and 

Waters (1987) argue that ESP is more effective than EGP due to its focus on specific 

language skills relevant to the learners' needs. Harding (2007) also stated that the 

relevance found in ESP courses may not be present in other areas of ELT, particularly in 

English for General Purposes. He argues that students from different departments often 

feel that language-focused instruction fails to meet their pragmatic requirements and 

expectations, leading to disinterest. Another significant argument about ESP is its 

emphasis on 'special purposes,' suggesting that language learning is secondary to the 

learners' primary goal, achieving the required level as soon as possible (Robinson, 1980). 

Needs analysis  

If an ESP course is not designed by systematic needs analysis, it will not result in a course 

relevant to the student’s needs and therefore obstructs the teaching /learning process 

(Hutchinson and Waters 1987). One of the crucial parts of needs analysis is Present 

Situation Analysis (PSA), which includes data collection on students’ current language 

skills. Furthermore, their learning likes, reasons for taking the course, and background are 
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examined under their "wants" as part of the analysis (Offord-Gray & Aldred, 1998). 

Furthermore, Sajida (2006) asserts that students learn a language effectively when they 

use it in clear and appealing situations. This conforms with Vygotsky's theory which 

suggests that learners learn in a definite situation where a person interacts with a more 

knowledgeable person situated within the learner's zone of proximal development (ZPD). 

According to Vygotsky, learning cannot happen outside of this ZPD. According to 

Vygotsky, learning cannot happen outside of this ZPD (Lightbrown & Spada, 2013) and 

that specific situation is created in an ESP course. 

Luttikhuizen (2000) also states that needs analysis is one of the fundamental assumptions 

in syllabus design because syllabus design originates from them. In addition, while 

designing materials for the ESP course, some elements related to the exact field 

(grammatical, functional, notional, lexical, discourse, and rhetorical) are chosen. This 

would be more crucial than mere teaching of several technical terms. Another related 

study was carried out to assess the effectiveness of applying a needs-based approach to 

planning ESP courses in Greek higher education. The Oxford Placement Test was 

administered before and after the ESP course to assess the group's progress, comparing 

those who experienced the needs-based method to those who did not. Consequently, 

the experimental group of students achieved higher overall test scores than the control 

group (Navickiene et al. 2015). 

Other studies indicate that needs analysis is essential to design effective ESP courses.   

For nursing students. A study shows effective ESP courses for nursing should address 

specific linguistic and communicative demands, such as medical terminology, 

pronunciation, and patient counseling skills. Needs analysis is vital for designing such 

courses, as it ensures alignment with students' future professional roles (Dou at all, 

2023). Moreover, it is crucial to focus on target needs like terminology, patient 

interaction, and documentation skills. For example, a study at the Muslim University of 

Indonesia highlighted challenges such as vocabulary acquisition, confidence in speaking, 

and comprehension, advocating tailored instructional methods to address these gaps 

(Farea & Singh, 2024).  Similarly, research in Yemen emphasized discrepancies in skill 

priorities between students and instructors, showing a need for alignment in course 

design (Jibran, at all, 2024). By addressing specific linguistic and professional demands, 

ESP courses ensure that nursing students achieve competence in English for their future 
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roles, bridging the gap between academic learning and workplace expectations (Heriyanti 

at all, 2024). While some studies demonstrate the positive outcomes of needs-based ESP 

courses in improving students' language proficiency and motivation, Najmaddin and 

Hama Sur (2024) offer a contrasting perspective. Their research on technical institutes in 

Kurdistan reveals that the absence of needs analysis in an ESP course resulted in a 

significant mismatch between course content and students' proficiency levels. This led to 

negligible improvements in language skills, highlighting the critical importance of 

systematic needs analysis in ESP course design. 

Methodology  

The aim of the study 

This study was conducted to explore if the Nursing Department/Sulaymaniyah University 

students need an ESP course, and more specifically what areas of language are more 

necessary and required for them from the teachers’ and students’ perceptions.  

These key assumptions were proposed and analyzed:  

1. The English language level of the students hinders learning.  

2. The students have problems in expressing themselves. 

3. The nursing department students need to improve some skills more than others. 

Participants 

The participants in this study consisted of forty first-year and forty fourth-year nursing 

students from Sulaimani University. The total populations were 82 first-year students and 

79 fourth-year students. To maintain balance and comparability between groups, an 

equal number of participants were selected from each cohort. Participation was 

voluntary, and while some students declined to take part, a sufficient number of 

responses were obtained from each group to ensure meaningful analysis. 

First-year students were included to reflect on their English language needs at the start of 

their program, as they are currently taking general English courses and facing the 

challenges of early adjustment. Fourth-year students, having completed most stages of 

the program, including capstone or final projects, provided insights into the language 

demands at advanced academic levels. This balanced approach allowed for a direct 

comparison of language needs across different stages of the nursing program. 
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Ten nursing teachers participated in the interviews for this study. The participants varied 

in age, academic titles, and degrees. Among them, seven were native Kurdish speakers, 

two were native Arabic speakers, and one was a native English speaker. Although a total 

of 23 nursing teachers were initially approached, only 10 agreed to participate 

voluntarily. 

Reliability and Validity of Data Collection Tools 

The student questionnaire was developed using items adapted from established ESP 

frameworks, including Hutchinson & Waters (1987) and Dudley-Evans & John (1998). 

These sources ensured strong content validity by aligning the questions with recognized 

concepts in ESP needs analysis. Additional items were developed by the researcher, 

incorporating personal experience and the specific context of nursing students to 

enhance relevance. Adjustments to existing items ensured clarity and appropriateness for 

the target participants. 

The semi-structured teacher interviews complemented the questionnaire, providing 

deeper insights into ESP needs. A predefined set of questions ensured consistency, while 

the flexible format allowed detailed responses. Expert review of the interview guide and 

triangulation with questionnaire findings strengthened the validity of the study. 

Results  

The student questionnaire data were analyzed using descriptive statistics, with mean 

scores calculated for each item to summarize responses on a five-point Likert scale 

("Strongly Disagree" to "Strongly Agree"). The survey data was analyzed using Excel, and 

the mean scores for both first-year and fourth-year students were presented in tables to 

reflect their perceptions of English proficiency and needs. Patterns and contradictions, 

such as recognizing limitations in English proficiency but showing reluctance to seek 

support, were interpreted using qualitative reasoning for deeper insights.  

Table 1 Mean score of the items that shows the first-year students’ English Language 

Proficiency for Academic Studies 

Question 1st Year Students 

1. I can use English effectively to pursue my 2.33 (Somewhat Disagree) 



Journal of University of Raparin Vol(11).No(1)  ڕین کۆی ڕاپەگۆڤاری زان  
 

720 

 

Question 1st Year Students 

medical studies. 

5. I always use English in the class. 
1.51 
(Disagree) 

6. I have sufficient knowledge of nursing-specific academic language 
needed for successful English usage in my studies. 

1.84 
(disagree) 

7. My present level of English helps me to follow subjects taught in 
English in my academic studies? (i.e., to take notes, understand 
lectures, etc.). 

2.04 
(disagree) 

8. I estimate that my present English level limits the knowledge I can 
take from different resources about my subject field. 

4 (Strongly 
Agree) 

16. I need a course that helps me use English resources and 
references in writing reports and papers. 

2.33 (Somewhat 
Disagree) 

Table 1 summarizes first-year students' perceptions of their English proficiency for 
academic studies, indicating generally low confidence levels, with mean scores below 3.0 
for most items. Students somewhat disagreed (2.33) with their ability to use English 
effectively in medical studies (Item 1), highlighting challenges in applying English to 
academic tasks. Similarly, a mean score of 1.51 (Disagree) for Item 5 suggests that 
students rarely use English in class, reflecting limited practice opportunities. Moreover, 
students felt unprepared in their knowledge of academic English, as reflected in Item 6 
(1.84, Disagree), which indicates difficulties in understanding and using discipline-specific 
language. Finally, a score of 2.04 (Somewhat Disagree) for Item 7 underscores challenges 
in comprehending English-taught subjects, such as note-taking and lectures. 

Table 2. English Language Skills Relevant to Nursing and Medical Studies: 

2. I can easily express myself on subject field topics. 1.93 (Disagree) 

3. I can easily put my ideas into paper on subject field topics in the 
exams. 

2.17 (Somewhat 
Disagree) 

4. I always want my teacher to translate subject-specific 4.25 (Strongly 
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terminology into Kurdish due to lack of knowledge of such 
vocabulary. 

Agree) 

10. I need an English course that helps me apply grammar 
effectively in nursing-related contexts.. 

4.8 (Strongly 
Agree) 

11. I need an English course that helps me in lexical items related 
to nursing. 

4.88 (Strongly 
Agree) 

13. I need an English course that helps me in writing reports on 
nursing documentation. 

4.23 (Strongly 
Agree) 

Table 2 highlights first-year students' self-assessment of their English language skills in 
nursing and medical studies, revealing significant gaps in key areas. A mean score of 1.93 
("Disagree") for Item 2 indicates difficulty expressing themselves on subject-specific 
topics, while a score of 2.17 ("Somewhat Disagree") for Item 3 shows challenges in 
writing about these topics during exams. In contrast, Item 4 received a high mean score 
of 4.25 ("Strongly Agree"), reflecting students' reliance on teachers to translate subject-
specific terminology into Kurdish. Students strongly agreed on the importance of 
targeted English courses, as shown by the high scores for Item 10 (4.8) on grammar and 
Item 11 (4.88) on nursing-related terminology. Additionally, the mean score of 4.23 for 
Item 13 emphasizes the need for writing support tailored to nursing documentation and 
reports. 
Table 3 Mean score of the first-year students’ responses to the questions about General 
English Language Skills: 

9. I find the number of hours provided for English 
learning is enough. 

2.12 (Somewhat 
Disagree) 

12. I need an English course that helps me listen to 
English lecture 

4.5 (Strongly Agree) 

14. I need an English course that improves my reading 
skill in English. 

4.93 (Strongly Agree) 

15. I need an English course that helps me to speak 
English more fluently. 

4.58 (Strongly Agree) 
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According to the first-year students' responses, they express a strong desire for 

improvement in general English language skills. For Item 9, students somewhat disagree 

(2.12) with the sufficiency of current English learning hours. The strong agreement (4.5) 

with Item 12 highlights the importance of a course to improve their ability to listen to 

lectures. Similarly, the very high agreement with Item 14 (4.93) underscores their need 

for a course to strengthen reading skills. In Item 15, students also strongly agree (4.58) on 

the need to improve their fluency in speaking English. 

 

Table 4: Mean score of the items that shows the fourth-year students’ English Language 

Proficiency for Academic Studies 

Question 
4th Year 

Students 

1. I can use English effectively to pursue my medical studies. 3.49 

5. I always use English in the class.  1.73 

6. I have linguistic knowledge of academia and particular disciplines that 

are needed for successful English usage. 
2.33 

8. I estimate that my present English level limits the knowledge I can take 

from different resources about my subject field. 
2.93 

16. I need a course that helps me use English resources and references in 

writing reports and papers. 
4.14 

Table 4 presents the mean scores of six items assessing fourth-year students' English 

language proficiency for academic studies. The response to Item 1, with a mean of 3.49, 

indicates that students feel moderately confident in using English for their medical 

studies. For Item 5, the low mean score of 1.73 shows that students rarely use English in 

class. Similarly, the score of 2.33 for Item 6 suggests limited knowledge of academic and 

discipline-specific language. The moderate score of 2.93 for Item 8 indicates that 

students feel their English proficiency somewhat limits their ability to access and 

understand academic resources. The high mean score of 4.14 for Item 16 reflects a 
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strong need for support in using English for academic tasks, particularly in writing reports 

and referencing resources. 

Table 5. Mean Scores: Fourth-Year Students’ Responses on English Skills in Nursing: 

2. I can easily express myself on subject field topics.  

3. I can easily put my ideas into paper on subject field topics in the exams. 2.62 

4. I always want my teacher to translate subject-specific terminology into 

Kurdish due to my lack of knowledge of such vocabulary. 
3.16 

10. I need an English course that helps me in grammatical structures related to 

nursing. 
2.48 

11. I need an English course that helps me in lexical items related to nursing. 2.58 

12. I need an English course that helps me listen to English lectures. 4.63 

13. I need an English course  that helps me in writing reports on nursing 

documentation. 
4.33 

 

Table 5 presents the mean scores of fourth-year students’ responses regarding their 

English language skills in specific disciplines. The score of 2.62 for Item 2 indicates that 

students have middling confidence in expressing themselves on subject-specific topics. 

The mean score of 3.16 for Item 3 reflects slightly higher confidence in writing ideas on 

subject-specific topics during exams. The mean score of 2.48 for Item 4 reveals a reliance 

on teachers to translate subject-specific terminology into Kurdish. A moderate score of 

2.58 for Item 10 indicates a need for an English course focused on grammar. By contrast, 

Item 11 received a high score of 4.63, showing a strong demand for instruction in 

nursing-specific lexical items. Similarly, the mean score of 4.33 for Item 13 highlights the 

need for support in writing nursing-related reports and documentation. 

 

Table 6 Mean score of the 4th-year students’ responses to the questions about General 

English Language Skills: 
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Table 6 Mean score of the 4th-year students’ responses to the questions about 

General English Language Skills: 

12. I need an English course that helps me listen to English lectures. 

4.12 

14. I need an English course that improves my reading skill in English. 4.04 

15. I need an English course that helps me to speak English more fluently. 4.84 

Table 6 shows the mean scores of fourth-year students’ responses regarding general 

English language skills. A score of 4.12 reflects a strong need for a course to improve 

their ability to listen to lectures in English. A mean of 4.04 indicates significant support 

is needed for reading comprehension. The highest score, 4.84, highlights speaking 

fluency as the most critical skill students wish to develop. 

 

Table 7: the 1st year and 4th students’ responses to the questionnaire 

Question 
1st Year 

Students 

4th Year 

Students 

1. I can use English effectively to pursue my medical 

studies. 
2.33 3.49 

2. I can easily express myself on subject field topics. 1.93 2.62 

3. I can easily put my ideas into paper on subject field 

topics in the exams. 
2.17 3.16 

4. I always want my teacher to translate subject-specific 

terminology into Kurdish due to my lack of knowledge. 
4.25 2.48 

5. I always use English in the class. 1.51 1.73 

6. I have linguistic knowledge of academia and particular 

disciplines that are needed for successful English usage. 
1.84 2.33 
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Question 
1st Year 

Students 

4th Year 

Students 

7. My present level of English helps me to follow subjects 

taught in English in my academic studies. (i.e., to take 

notes, understand lectures, etc.). 

2.04 3.29 

8. I estimate that my present English level limits the 

knowledge I can take from different resources about my 

subject field. 

4 2.93 

9. I find the number of hours provided for English learning 

is enough. 
2.12 - 

10. I need an English course that helps me in grammatical 

structures related to nursing. 
4.8 2.58 

11. I need an English course that helps me in lexical items 

related to nursing. 
4.88 4.63 

12. I need an English course that helps me in listening to 

lectures presented in English. 
4.5 4.12 

13. I need an English course that will help me write 

reports on nursing documentation. 
4.23 4.33 

14. I need an English course that improves my reading 

skill in English. 
4.93 4.04 

15. I need an English course that helps me to speak 

English more fluently. 
4.58 4.84 

16. I need a course that helps me to use English resources 

and references and using them in writing reports and 

papers. 

2.33 4.14 
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Teacher interview 

The teacher interview data were analyzed using qualitative content analysis. Responses 

were reviewed and categorized into themes based on factors influencing the use of 

English in the classroom. Patterns and variations were identified, such as differences in 

English usage and adjustments made to address students’ needs. 

This analysis provided insights into the challenges and strategies involved in balancing 

English and native language use in teaching, highlighting the importance of flexibility in 

language instruction. 

1. Percentage of the use of English in the class by teachers 

In response to this question, the teachers had different answers. Three teachers stated 

that the percentage of their use of English is %90. They use Kurdish %10 to give more 

explanation, especially the medical terms and vocabularies. Another teacher’s percentage 

of the use of English is %90 for the first semester only, while for the second semester is 

%40 only because the students’ English whom this teacher taught in the first semester 

were much better than the other group in the second semester. A teacher said that she 

utilizes English %100 in the class since her mother tongue is not Kurdish and she should 

speak English. Another teacher stated that %80 of the time speaks English. A practical 

teacher who only teaches in the hospital said that she only uses English 40 percent of the 

time; she teaches in Kurdish mostly since the students cannot understand and need 

clarification. Another teacher said he can only use English %50 out of the time because 

the students need translation and their English is poor. Moreover, he stated that many 

teachers use less English because they do not have a rich English background. 

2. Students’ linguistic knowledge of academia and particular disciplines that is needed 

for English usage: 

Four teachers had similar answers to this question, which is their English is poor. One of 

them stated that  

“… they don’t only ask for the meaning of subject specific 

vocabulary, they sometimes even ask for the meaning of very 

elementary and basic words in English language.” 
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Two other teachers said that they were fine or not bad. Nevertheless, three other teachers 

said that there are both students whose English is sufficient and students whose English is 

weak. Two of them cleared it out that the students whose English is acceptable, are 

mostly from private schools or have taken English courses outside their schools as well.  

3. The students’ English writing in exams, reports and written papers 

When the teachers are asked about this question, four teachers said that the students' 

writing is good or fair. One of them stated that their writings make mistakes, but I can 

understand them. Conversely, four other teachers stated that their writing is not good or 

weak. One of them explained  

“…sometimes there are incorrect sentences, I understand it and I tell 

them the correct form of the sentence….” 

Another one explained that “… they don’t even know the primary techniques of writing, 

such as paraphrasing, summarizing…. Mainly because of their low level of proficiency”  

Another teacher stated that they have both students with good writing and those with 

poor writing.  

4. Translate subject-specific terminology into Kurdish due to the students’ lack of 

knowledge of nursing vocabulary 

Seven teachers among the nine interviewed teacher said that they translate subject 

specific terminology into Kurdish. Another teacher said that she sometimes translates 

subject specific words “….because these words are very critical and I want to make sure 

the students learn them”. Moreover, another teacher said that “I didn’t translate in the 

last semester, but this semester I must do because the level of English of the students in 

the last semester was much better than this one. I …\”  

5. The students’ present English level limits the knowledge they can take from 

different resources about their subject field: 

In response to this question, six teachers agreed with this statement and even three 

others  answered the question using “of course” and another one said, “I am strongly with 

that because most of the medical research in the internet is explained in English”. The 

other three teachers magree with this statement to some extent. To explain this, they 

answered using “sometimes” or one of them said “the students who came from private 
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school are good, but English level of the ones who came from public schools makes many 

problems for them” 

6. The number of hours provided for English learning is enough: 

All the teachers thought that some changes must be made to the English course that is 

given to the students in the first year except for one teacher. Five of them thought that 

the time is not enough. One of them suggested that “they should dedicate the first year of 

the college to provide an intensive English course to improve the students’ English”. 

Another teacher also made the same suggestion saying “…I suggest a more effective and 

efficient course...”  Then again, the three others said that though the time is not short, the 

course does not make difference because it doesn’t have a good course book or it is not a 

well-arranged course to function effectively.  

7.The students need an English course that helps them in: 

a) grammatical structures related to nursing? 

b) lexical items related to nursing? 

c) listening to lectures presented in English? 

d) writing reports on nursing documentation? 

e) reading skills in English? 

f) speaking more fluently in English? 

g) using English resources and references and using them in writing reports and 

papers.    

In response to the last question, seven teachers stated that the students need a course 

focusing on these seven aspects. One of them stated that “I have even brought English 

native teachers and interacted with private language institutes to give English course to 

our students in a cheaper price before to compensate their lack of English competence”. 

Another teacher stated that “…they are in a great need of such a course”. Another teacher 

stated that they need all these skills except for reading because the students are good at 

reading. Another teacher said that only a b and g need to be considered. However, the 

teachers also gave priority to some skills more than other. Four teachers believed that 

grammar was more important than the others. Four other teachers’ first priority was 
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speaking. The last point was also considered significant, and a teacher said, “…. we help 

the students in their writing reports and papers because they really lack knowledge in this 

aspect’.   

Discussion 

The discussion of this study integrates insights from various data sources, emphasizing 

the importance of addressing students’ English language needs to support their 

academic and professional success. 

Students’ Perceptions 

Students strongly agreed that limited English proficiency restricts access to academic 

resources, highlighting a critical barrier to their educational progress. However, their 

lack of enthusiasm for targeted courses addressing this issue may stem from limited 

exposure to advanced academic tasks early in their studies. This discrepancy 

underscores the need for enhanced English language support in discipline-specific areas. 

The findings revealed significant gaps in students’ speaking, writing, and technical 

vocabulary skills, which are essential for academic engagement. These results suggest 

the need for an ESP course focusing on grammar, technical vocabulary, and tailored 

writing support. 

Students expressed a clear demand for improved listening, reading, and speaking 

instruction, reflecting their awareness of the importance of these skills for academic and 

social purposes. Although fourth-year students demonstrated some confidence in their 

English abilities, they still faced challenges in academic writing, research tasks, and 

understanding specialized terminology. The lack of class practice and limited knowledge 

of discipline-specific language indicate persistent gaps in proficiency. To address these 

challenges, a systematic course focusing on academic writing, research tasks, and 

specialized terminology is recommended. 

Comparison of First-Year and Fourth-Year Students 

The responses highlighted clear developmental differences between first- and fourth-

year students. Fourth-years reported higher confidence in using English for medical 

studies and following academic content compared to first-years. Reliance on Kurdish for 

terminology decreased significantly among fourth-years, indicating progress in 
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familiarity with English-specific terms. However, both groups noted limited English 

usage in class, pointing to insufficient practice opportunities. 

First-years prioritized grammar and vocabulary support, while fourth-years emphasized 

skills for research and report writing. Both groups valued listening comprehension, 

report writing, and speaking fluency, with fourth-years prioritizing fluency slightly more. 

These findings suggest the need for tailored English courses that address the specific 

developmental stages of students. 

Teachers’ Perspectives 

Nursing teachers reported varying degrees of English use in classrooms, influenced by 

students’ proficiency and the teachers’ backgrounds. While most teachers aimed to use 

English predominantly, practical challenges often necessitated integrating Kurdish for 

clarification. Teachers noted that limited English proficiency among colleagues and 

students alike impacted the effective use of English in academic settings. This highlights 

the importance of balancing English and native language use to ensure comprehension 

while promoting language development. 

Teachers observed that students’ English proficiency limits their ability to access 

subject-specific resources, particularly as most medical research is in English. They 

identified significant differences based on students’ educational backgrounds, with 

those from private schools performing better than those from public schools. These 

findings emphasize the need for additional language support tailored to diverse student 

needs. 

Teachers and students both emphasized the need for English skills specific to nursing, 

including vocabulary, grammar, and writing reports. Their views align with Qadeer and 

Chow (2023), who noted nursing students' struggles with academic English, such as 

understanding lectures and using resources. Similarly, Celik et al. (2014) stressed the 

importance of needs analysis for ESP course design. Both groups highlighted English’s 

critical role in medical studies and suggested course adjustments, such as more 

instruction time and better materials, echoing Hutchinson and Waters’ (1987) call for 

ESP courses based on systematic needs analysis. Teachers also noted students' varying 

English proficiency, consistent with Kayaoğlu and Akbaş (2016). 
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Validity, Reliability, and Recommendations 

The study’s validity is supported by its focus on relevant aspects of English proficiency 

and the logical developmental trends observed between first- and fourth-year students. 

The consistent use of a rating scale strengthens reliability. However, reliance on self-

assessment may introduce bias, particularly among first-years who heavily depend on 

Kurdish, potentially lowering their self-confidence. Incorporating objective measures 

such as proficiency tests in future research could provide more accurate insights. 

Conclusion 

The data from nursing students and teachers in the Kurdistan Region of Iraq highlight a 

strong need for an English for Specific Purposes (ESP) course tailored to nursing. Key 

areas of focus include medical terminology, writing skills, and speaking fluency. A 

thorough needs analysis is essential to ensure the course addresses students' specific 

language needs, combining language learning with subject-specific content for practical 

application in nursing contexts. The course should cover grammar, vocabulary, listening, 

reading, speaking, and writing, with a recommendation for more instruction hours or an 

intensive format. Teacher training in ESP methodologies is also necessary to improve 

quality of instruction. 

Limitations: 

While 80 students and 10 teachers were included, this study may not fully represent all 

nursing students and faculty. comprehensive needs analysis requires broader input from 

administrators and field expert. Additionally, the study relied solely on questionnaires 

and interviews, while other tools like observations, journals, and tests could have 

enriched the data. 
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ی کردن  یێخوییباشتر ی:ییتاریرسەپیندن 
 

ییڕۆڵ یەبەمیۆیبییت  ینگلیئیزمان  یۆیزانکیەلیکانەرسۆیکییتەبیتایستر

یێسل مان   

ن ینجم الد  محمدعلی ی  شل  

اقێ   کوردستان، ع  ،مان  ێسل ،مان  ێسل کییکنەتیلۆ پ ۆیزانک خان،یند ەربەد کییکنەت یا مانگەیپ ،یار یێ   ژم ش  ەب  

 پوختە: 

 کەیەوان کەو  یێ   نگلتتتتتیو ئ ییەکتتتتورد  زمتتتتتان   کتتتتانەییەئاماد ەقوتابختتتتتان ەل نتتتتدنێخو  ینتتتتتدەناو  زمتتتتان   اقێ   عتتتتت کوردستتتتتان    ەل

 تتتاداب ب کتتان  ەتەباب لەگەل تێتتێ  ێخو ەئ
 
 ەل ،ەستتنورداربوو  ر ۆ ز  انییتتێ   نگلیئ نتتان  ێکارهەب و ەوتەرکەب ەک  ەیبتتانەلەتەت مەئ مەڵ

 ەئاستت یوو ەڕ ووبڕ  نجامتدا ەئ ەب لرزتتادا ەب کیێئاست  ەل ن   ێهەکارئەب ڕیچ ەب ر ۆ ز  یرستار ەپ  ش  ەب
 
 ەل ەو ەبتنەد رچتاو ەب نکی

 ەلبت   ر ەدیتتەارمی تتوان ەد ESP کتان  ەخول .انتدایکانییەمیکادەئ ەنتدنێخو  ەل ر ەگیکتار   کیەیەو ێشت ەب ەکەزمتان نتان  ێکارهەب

 زمتان   کتان  ەتەبیتا ییەس یداو ێپ ەل ەیەو ەئ ئامانج   ەیەو ەنیژ ێتو  مەب ئدا ەتەبیتا ەخۆ بارود مەل ەیەشێک  مەئ  رکادن  ەسەچار 

 40 ەڵگەل ەکەو ەنیژ ێب تتتتتو تەبیتتتتتا ستتتت   ەبەم ۆ بتتتت یێ   نگلتتتتیئ زمتتتتان   ختتتتوی ۆ بتتتت ەو ەتۆڵێبکتتتت یرستتتتتار ەپ نتتتتدکاران  ێخو  یێ   نگلتتتتیئ

 مان  ێستتتل ۆیزانکتت ەل یرستتتار ەپ یێ    لۆ کتت  یستتتاۆ مام 10و  مەچتتوار  نتتا   ۆ ق ینتتدکار ێخو  40و  مەکیە نتتا   ۆ ق ینتتدکار ێخو 

انێکتتتتتتتارهەب ستتتتتتتتا ۆ مام وت   ەکێو چتتتتتتتاو  نتتتتتتتدکار ێخو  کیەیەارنامیپاستتتتتتت .ەنجامتتتتتتتدراو ەئ تتتتتتات   ەو  ۆ بتتتتتتت ێ     ت رگت
تتتتتتان  ەنیوانێ    ردوو ەه کت

 .انۆیب ەر ەسەچار  تەبیتا س   ەبەم ۆ ب یێ   نگلیئ خوی ا یو ئا ندکارانێخو  زمان   کان  ییەس یداو ێپ ەب تەبار ەس ەکەگاو 

   ت     پ ەب
 تەبیتا یار یزان ەیو ەرزکادنەب ۆ ب ییەتەڕەبن کیییەس یداو ێپ (ESP) رشۆ ک  ەک  ەار ید ان،یکانەنیوانێ 

کادن   ۆ ب کانەندکار ێخو  س   یو ێپ ر ەسەل ەو یەکاا  ختەج ها ەرو ەب هندکارانێخو   کان  ەتەباب  ەب   زمان،ڕێ ،یساز ەوش باشێ 

 اتا یتتز  کیێکتتات  رختتانکادن  ەت و  ەو ەکتادنڕ چ ر ەستتەل ەو یەکتتاا  ختتتەج هتا ەرو ەب هیار رستتتەپ ەب تەبیتتتا    یو نووستت کادنەقست

کادن   ۆ بت  یو توانتتا ەو ەوتتتنەوان ردوو ەه ەک  کتتاا   ار یشتت ێپ ەختتو ن و ەب ستت   یو ێپ هتتا ەرو ەب هنتتدکارانێخو  یێ   نگلتتیئ زمتتان   باشتتێ 

 .نەخەشدێپ انیستاۆ مام یێ   نگلیئ زمان  

پ(ESP) تەبیتا  س   ەبەم  ۆ ب  یێ   نگلیئ  خوی  :یکانەوشییەلیکل ش  کان  ییەس یداو ێ،    کان،ییەس یداو ێپ  یکار یزمان، 

 .یرستار ەپ ندکاران  ێخو 
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